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Towards Construction of an International Education Curriculum
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HATTORI Katsunori
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Former: International Cooperation Center for the Teacher Education and Training

Naruto University of Education

Abstract : In order to raise an attitude of knowledge and technology that can respond to

internationalization actively. The opportunity of a curriculum which specified

the process of a plan, contents, method, practice, and evaluation is important.

Here, it stands on the viewpoint of “the international educational cooperation

conference report 2006". It shows the direction of the university role about the

view and international cooperation of human security and sustainable

development” to which importance is attached in every direction now.

Construction of an international education curriculum which tends to the

international education direction in this future study is considered.
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<Structure of the program>

/1) Analysis of current situation and issues in\
mathematics and science education at
primary school level
[University]

@ Country report

@ Analysis of education state of trainees’

&:ountries

)

Gdapanese Education \

System and contents of
science and mathematics
at primary school level
[University]

(DJapanese education
system

(@Science curriculum
@Mathematics curriculum
[Attached school]

@Lesson observation J

| T

G In-Service Teacher\

Training for primary
school teachers
[University]

DlIn-service teacher
training system in Japan
(@Lesson study
[Education center]
(DIn-service teacher
training in province

ﬁ) Lessons Plan

Development and
Lesson Study
[University]

@Development of
lesson Plan

@Simulation lessons
and post lesson

[Elementary school]

@School-based /

[5) Action Plan ]

!

Q)nference

(DMaterial development

‘\\

/

Implementation of

In-service Teacher

Training in mathematics and science in
each participant’s country.
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Making DVD and Proposal of Teacher Training Program of Mathematics Education:
Through the Meeting in Republic of the Fiji Islands & Meetings in Japan

o= Bk
MATSUZAKI Akio

ISFIBERFHEHEERG 1> 5 —

International Cooperation Center for the Teacher Education and Training

Naruto University of Education

Abstract : In this paper, plans & developments of the project of research & development in

ICT education cooperation implemented in INCET are reported. At the meeting

in the public of the Fiji islands DVD contents with persons of the University of
South Pacific, ministry of education and JICA Fiji office. After that At the

meetings in Japan we discuss from perspectives of ICT using and international

cooperation and contents of mathematics education perspectives. As INCET

project, we will continuously discuss about improvement about DVD contents

and educational training program for in-service and pre-service teachers.
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Research Effort of Teaching Materials for Trainee of
‘Science & Mathematics Education Improvement for Middle East’

&= R

IE 5

KANEKO Masafumi

RO - @A
Tokyo Jogakkan Girl's High School and Middle School

Abstract : From 2007 to 2009, Science & Mathematics Education Improvement for Middle
East was held at Naruto University of Education in Tokushima. The trainee tried

to improve teaching materials for science and mathematics classes there. These

improvements of them are reported here. They had high motivation for

improving science and mathematics teaching materials.
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X 1.

Let's Make a steelyard |

A

Hook a constant weight on the beam.
This weight can move on it.

2. EBEFHUDISYDEA

Let's Make a steelyard !

L] 200

A
]

Hook weight of 200g on the hook next
then seek the peint to keep beam horizontal
After that, mark "200g" at the point of constani
waight on beam. Now you get a steelyard.

3. EBEHUIYUDEA 2
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PHETIIPHEE2EIC10 g, 50 g/ EDBBH DN
DI 7ZDT, M3DLDBES ZHALE L7z HE
DMANS NN Tz,

ZTITHADEDIT, HEOKEEHBEDITHE
D&l

SPIUN

Let's Make a steelyard |
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Let's Make a densitometer !

Buoyancy of this dansilomeater is 8.84(g)

X7 BIEBEEFOZO—bD<Y
REREF OV TRETBHDEANDHHDT
O— NOEKEZERDZBENH D, 70— NN E
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0.752X X 5= 8.84 (Hfrc)
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Let's Make a densitometer !

Hera s flal weaight made by laad

whaoha weight
160(g)

Welghi par 1em
is 0.4{g)
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Waonder quadrilateral pyramids.

You make a pyramid as below.

i_,.-._.._

9. AAREIENTHMAH
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A Report and Future Prospects on “JICA Training Programme for Young Leaders for Latin American
Countries (English) /Education (Science and Mathematics at the Primary and Secondary Schools)” :
From a Viewpoint of Educational Effects in Japan

'O

Bt e

MIYAKO Masashi, UMEZAWA Ko

* b i AL P = S5 A AR
Hokkaido Sapporo Tohsei High School
**HAE MM IR ALHEE OB &

Japan Overseas Cooperation Volunteers Hokkaido Alumni Association

Abstract : Japan Overseas Cooperation Volunteers Hokkaido Alumni Association undertook

the “JICA Training Programme for Young Leaders for Latin American Countries

(English) /Education (Science and Mathematics at the Primary and Secondary

Schools)” in 2010. What have participating Latin American countries and host

school students learned through this Programme? This report discusses an

overall review of the 2010 Programme and some specific ideas for its future

development and enhancement.
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Working for International Cooperation in Republic of Honduras:
A Practical Report of Mathematics at Elementary level
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HAYASHI Hiroki
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Katsushika Ward Kamichiba Elementary School

Abstract : The purpose of this paper is to state my activity in Honduras as Japan Overseas
Cooperation Volunteer who taught mathematics to in-service teachers, and as
the technical staff of Center for Research in Cooperation in Educational
Development (CRICED), University of Tsukuba. By introducing differences
between mathematics education in Japan and that in other countries to Japanese
students, I'm trying to make them interest in mathematics and other countries’
cultures, and to advance the education for international understanding.
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Abstract : In this paper, I will report on the “University Class Visit Project,” which has

been ongoing at the University of Kyoto since 2000 and at Naruto University of

Education since 2002, and on innovations in faculty development practices

based on this project. I will also identify problems and raise issues related to

this matter, and promote discussions with the participants in this meeting.
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1. Introduction

In previous attempts to promote faculty development
practices in the absence of any special administrative
bodies (e.g., University Education Centers), special
committees and individuals often had to take on
additional responsibilities, despite already bearing heavy
workloads. It is clear that many teachers making their
best efforts as individuals or as teachers acting as
committee members were driven by their strong sense
of vocation to do whatever they could for university
education, but at universities where I have presented
lectures about faculty development, I often heard
comments to the following effect : “My students were
happy to hear that I quit as a committee member,
because I could get back to them” or “T 1l do what I can
for the next three months(until my term on the
committee end), and then I' 11 get back to my research.”

According to a survey carried out at a university
where I used to be on staff, when teachers were asked
what they thought was necessary in order to improve
university education, 70% mentioned a “curtailment of
duties not related to research or teaching.” ’

We can presume that these circumstances are
common to most universities throughout Japan. Under
these conditions, the teachers involved in the Faculty
Development practices I mentioned earlier coped with
both their busy work schedules and faculty development

matters by consciously sacrificing their own interests.

There is a limit, however, to how long you can sacrifice
your own interests. Devoting one’s efforts to improving
education through faculty development practices means
there is insufficient time for preparing one’ s own lessons,
and leaves teachers grappling with the contradiction
that their lessons are actually getting worse. In the
future, in order to establish a broader base for faculty
development, we must resolve issues with a full awareness
that we can no longer ignore these types of problems
and contradictions, which come about as a result of the
sacrifices made by individual teachers. The question is
how to strike a balance between the pressure of work
and faculty development.

One way of resolving this problem is to use some form
of incentive to encourage efforts targeting improvements
in education from outside the realm of university education
practice. Kazuhiko Shimizu acknowledges that “to give
stimulating lessons every day is an extremely heavy
burden that each and every teacher must bear,” but at
the same time points out that “on the other hand, in order
to ensure that teachers are able to meet this goal, some
kind of systemized measures or support systems are also
necessary . He recommends the following:

1 .Functional specialization in areas of education and
research.

2.Implementation of innovations in education on a trial
basis.

3.Establishing systems for the evaluation of education.?

In particular, the establishment of an evaluation
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system as mentioned in point 3 is expected to become a
fairly effective measure, should it be developed. Naruto
University of Education is currently investigating the
concept of incorporating the evaluation of education
into systems for allocating research funds based on
performance, and, being a pioneer among Japanese
national universities in this regard, has attracted a great
deal of attention. Currently, however, we must maintain
an awareness that we have not yet sufficiently overcome
the difficulties of evaluating education objectively, while
taking into consideration such factors as specific
academic fields and the students involved. It follows
that there is another method to be considered; that is, to
seek a way of improving education by tackling it from
the perspective of those already involved in the practice
of university education-in other words, a bottom-up
approach.

In this report, based on an awareness of these
issues, I shall specifically discuss the potential of a trial
system for improving university education-referred to
as the “University Class Visit Project” -the starting point
for which is to have fellow teachers become involved in
the practices of other teachers’ individual classes. T would
also like to highlight some of the difficulties related to
this project.

2.Becoming Involved in the Inner Workings of
Practical University Education

One issue that has long been considered a crucial
one in the context of improving university education is:
How do we approach the subject of improving classes
with proud teachers who conduct their lessons within
the confines of a strong belief that “the classroom is
sacred” ®’? In her “Research into the improvement of
university teaching through video recording of the lesson
study process, Hideko It proposes self-modeling by
professors, in which these teachers watch their own
lessons on video and “correct themselves by watching
themselves.” > With regard to the troublesome question
of teachers’ pride, this approach allows individuals to
explore solutions within the scope of their own classrooms;
in that sense, this method could be extremely effective.
This approach will be particularly beneficial in the case
of teachers who are predisposed to self-examination,
and who are familiar with handling the equipment so
can implement this method with little difficulty. There
are, however, a number of problems with this approach

that remain unresolved. For example: Some teachers
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may find it troublesome to record their own classes on
video, while for others, having a video camera set up in
the classroom can limit the teacher s ability to act
naturally. Some classes may have been so bad that the
teacher is ashamed of it; having such a lesson over and
done, it may be difficult to go back watch it again. Even
if that teacher does manage to watch home server own
video, he may search for some justification for his
mistakes, or may end up discouraged by an irreparable
blunder, feeling exhausted by what may seem like
hopeless, solitary work. All of these problems refer to
the limitations of resolutions that are dependent on the
individual.

The “Tips for Growth” project, undertaken by the
Center for the Studies of Higher Education, Nagoya
University, encouraged experimentation in the classroom
even while maintaining the belief that “the classroom is
sacred”. In this project, useful segments of a lesson
were made publicly available on a Web page. This page
has reportedly been accessed an average of more than
20,000 times each month since the project began in
April 2000. The good thing about this approach is that
the Web page can be accessed easily and it can be done
anonymously. There is, however, another way of looking
at this; namely, that looking at a home page is seen as an
acquittal. While one cannot deny that simply accessing
this site may be cause for reflection, this reflection will
almost certainly be shallow, given that the viewer is
distanced from the other teacher in the video. If this is
the case, the viewer could hardly be blamed for gaining
a strange kind of peace of mind, knowing that he was
not alone in the errors he had made. Another major
problem is that implementing improvements to one’ s
classes after accessing the homepage could very well
lead to an even stronger tendency for that teacher to be
closed and defensive with regard to those improvements.
An awareness of “the other” and communication with
other teachers are essential to improving classes, and by
extension to Faculty Development, but these factors
cannot necessarily be derived through the use of a
homepage. The Center is currently developing an online
project called the “Going Syllabus” based on the “Tips
for Growth” project® . The Going Syllabus project has
three main goals: (1) to establish the skills for writing
syllabuses that will lead to successful classes (courseware
for teachers); (2) to encourage active communications
between teachers and students; and (3) to enable the

sharing of files between teachers and students. In
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contrast to its predecessor, the route taken by this
project is one of making improvements to classes by
promoting a clear awareness of the student as “the
other.” In this respect, there are high expectations for
future developments. In recent years, there have been
attempts to create more open classes by holding “open
class weeks,” but this is an open classroom in only the
simplest sense of the term; there is no added element of
deliberation by another party. This cannot be considered
an entirely ineffective approach, but given the tension
of “not knowing who will walk into the classroom, or
when,” and the rejection of the sanctity of the classroom,
there is surely much room for reassessment from the
perspective of Faculty Development. It is not so rare to
invite “others” into one s classroom, or to view classes
being conducted by “others.” Stated bluntly, anyone can
lay himself open for others to see.

The problem is whether the teacher has a
relationship with this other, whether there is sufficient
awareness, and whether this awareness will promote
self-reflection. Substantial results have been achieved
in all these areas in recent years. Here, we present an
opportunity to become involved in the inner workings
of the practice of university education, which in the past
has come to be characterized as “closed.” At Harvard
University’ s Derek Bok Center for Teaching and Learning,
immediately after a class is finished, the professor and a
teacher from the center watch a video of that class, and
review the class through discussions between these two
individuals. Supported by the Center s activities, the
Carnegie Foundation Knowledge Media Laboratory
offers teaching portfolios and studies via the following

homepage:
http://www.carnegiefoundation.org/KML/index.htm

In France, ADMES (Association pour Development
des Methods de Enseignement Superieur) reports upon and
studies classroom practices. In Japan, Kazuko Sawamoto
is undertaking trials of classroom reflection using classes
recorded on digital video disks. Temporary data from
the classroom is recorded on these DVDs, including:
images from the classroom, audio recordings, records
made by the teacher (journals, etc.), records made by
students (notes, etc.), records made by observers, and
comments by visitors. After the class is finished, the
teacher reviews the class along with a researcher using
the data recorded on the DVD ©’.

Based on an awareness of the issues outlined above,

the concept of the Class Visit Project is to invite casual

visits by an “other”-in this case, a fellow teacher from
the same university-into the daily classroom setting, so
as to promote reflection on the class by the individual
teachers in a relaxed manner. The acceptance of this
“other” also provides an opportunity to establish links

with the practices of other teachers.

3.0utline of the Class Visit Project at Naruto
University of Education
Naruto University of Education established “Open
Class Weeks” starting from 2001. I viewed this as an
excellent opportunity to conduct class visits, and,
considering it a part of my own newly assigned research,
I sent the following e-mail to the teachers whose classes

I wanted to observe.

sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk skosk sk

To: Prof. XXXXX

Regarding request to visit your class

Please forgive the unannounced mail. My name is
Masao Ishimura, and I have been in charge of the
School Improvement Course since October 1st. During
my previous tenure at Kyoto University, [ was affiliated
with the Research Center for Higher Education, which
was responsible for supporting teachers at the
University in improving and developing their classes. I
was involved in the research and practice of Faculty
Development, through the media of research in open
classes and Class Visits.

I recently heard that Naruto University of
Education also conducts “Open Class Weeks,” and after
checking the schedules, found that you have classes as
noted below. I would very much like to visit one of these
classes. Furthermore, if it is not too much of an
imposition, I would like to meet with you after the class
is finished, even for just a few minutes, to hear your
comments and impressions on that class.

Once again, I apologize for making this request on
such short notice, but I would be very grateful if you

could assist me in this regard.

Masao Ishimura
Assistant Professor

School Improvement Course

Tel & Fax. 088-687-6257
maishim @narato-u.ac.jp
sk sk sk skoskosk sk sk skosk sk skeoskosk sk skoskosk sk skoskosk sk sk sk skosk sk
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In a number of cases, I had difficulty in coordinating
class schedules, which made it impossible to visit these
classes. In the end, I was fortunate enough to be able to
visit seven classes. Following is an outline of the Visit
procedure. The class was observed from the back of the
room, with records made on a “Class Participation
Record” form (A4 size, comprised of 4-5 pages).
Recorded information included: Name of the class, date
and period of the visit, name of the instructor, name of
the recording party, number of students in the class, and
number of registered students, as well as the flow of the
class over time, main events during the class, topics,
teacher s behavior (questions, explanations), students
called upon, managing behaviors and related issues, and
appearance of the students (were they facing the front,
speaking, taking notes, talking privately, engaged in
behaviors unrelated to the topic, etc.). I also recorded
my own impressions and feelings about the class. After
the class was finished, in cases where I had the teacher s
consent, I asked the teacher to give his impressions of
the class, and to answer a number of other questions.

Student Reflection Sheet (A4 version)

Starting with the general request that “We would
appreciate your feedback when this class is finished,”
we had the students fill in the form using free essay
style, describing their thoughts on the following three
areas. Quotations are examples of the types of phrasings
that the students used.

1) Things you have learnt and discovered: “Ahh, now
I understand”; “The reason for this is:--~ “This means

" “In other words-*-"

2) Questions you had when the class was finished, and
things you want to check with the teacher:“T don’t

understand...” “Doesn’ t this mean---?" “But isn’ t this
7" “What happens if--*?" “I though this meant---?”
3) Things you d like to think about more or

investigate further now that the class is over: ‘T d

”»

like to think more about ---” T d like to consider the

LI}

case of -~ “T d like to read further about -:- I m

going to review:*+"

sk sk sk sk skoskoskoskoskoskoskoskosk sk sk sk sk sk sk sk sk sk sk sk sk sk skosk

Following is a summary of the knowledge I have
gained through class visits. This will be discussed in
more detail later, but the following descriptions apply to
the various classes that I have observed as a class visitor.

The thing that was on my mind most throughout all

the classes was that since beginning my tenure at Naruto
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University of Education, I have often heard reports of
dissatisfaction; namely, that “students don’ t do any
work outside of class.” For example, even if students
are given instructions to read the handouts distributed,
they haven' tdone so. Regarding this point, in the
classes I was able to visit, the teachers were able to
effectively stimulate the thinking of the students even if
they hadn' t read the handouts in advance, and the
students were taking an active role in class. This
situation, however, has the potential to create a vicious
circle in which students can understand the class even if
they haven’ t read the handouts in advance, which in
turn means that there is no reason for them to read the
assigned material. This said, the question of “whether to
move ahead with the class even when students don’ t
understand content” is a very troublesome one for
teachers, and presents a difficult problem. In a similar
vein, there is the complaint that students don’ t review
previous lessons, but in the real classroom environment
the lessons from the previous class are carefully
summarized, such that students can follow the classes
easily without doing any review. In order to ensure that
the students feel the need to review their lessons, it may
be better not to summarize previous lessons in such
detail. In these classes, however, the thing that we must
recognize as lacking is found in structure of the lessons,
as mentioned earlier. All of the classes I visited were
filled with new ideas and approaches that shook up the
student’ s preconceptions and provided them with a new
framework for experimentation, but at the same time,
another problem is present: because the lessons are
complete nearly to the point of perfection, and because
of the wealth of teaching strategies used in class, the
students are not induced to study autonomously outside

of the classroom.

4. Discussions

(1) Talking about the Classes

In this report I visited classes with the perspective
of a student (an internal perspective), and from the
perspective of a person unable to completely become a
student; that is, as a visitor (with a bird’s-eye perspective) .
For this reason, however, I cannot deny that the words
and stories that I used when I talked about the classes in
the preceding paragraph are, after all, my own. With an
awareness of this limitation, I conducted dialogues with

the teachers, bringing into the classroom the perspective
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of “another.” This is valuable in terms of revitalizing
the latent ability of both the observer and the professors,
who tend to be caught up in the practices of day-to-day
life and thus restricted to an internal perspective, to rise
above the more mundane aspects of education and see
the larger picture.

Furthermore, when conducting interviews after the
classes, I refrained from focusing on questions related
to improving the classes themselves. The rationale
behind this was that I felt an excessive number of
comments on areas needing improvement would detract
from the sense of achievement the class offers, and thus
missing out on the opportunity for reflection. In my
experience as a lecturer in open test classes at the
university where I taught previously, I often felt that the
last thing I wanted was to have problems enumerated for
me immediately after a class. In the process of preparing
and carrying out classes, the teacher has already
reflected sufficiently on his class, through an awareness
that the class is being seen through the eyes of someone
other than the students (i.e., the visitor s eyes) . In this
sense, while this may not apply to all problems in the
classroom the teacher has already taken note of the
problems that become apparent through this type of
classroom format. I believe that pointing out a series of
problems would in fact make it less likely that the
teacher would become aware of problems that he had in

fact not noticed before.”

This problem, however, remains
as an issue for practical studies in this field; namely,
that if the basis for improvements is to be the teacher s
ability to notice problems himself, then pointing out at
least some areas that warrant improvements may be
effective in promoting this process. I believe that this
issue is worthy of further study. For the teachers whose
classes 1 visited, having their classes observed and
talking about those classes with a fellow teacher meant
“putting their own classes into words.” By talking, they
became more aware of their own classes; they were able
to remove themselves from the picture, which in turn
enables differentiation of, and reflection upon, their own
classes. In the case of these class visits, I conducted
interviews regarding the classes immediately after they
were completed, in the teacher s own labs. Through this
process, we were able to share perspectives regarding
the classes from the point of view of the observer and
the observed. In all cases, the teachers were direct and
honest about their reflection on their classes, and they

talked at length about their thoughts on the classes in

particular, and their personal feelings about education
in general.

I believe that this success is dependent on the
observer sharing the world of the classroom with the
teacher. Based on this premise, the teacher reflects upon
his own experiences in the class, thus making them
more real, and creating a single flow that forms a
complete “story” for that teacher; at the same time, this
creates a similar story for the observer as well.

Throughout the course of the project, in the interviews
following the classes, it was not necessary for me to
forcefully draw out comments from the teachers. I was
not there as a student, or as a teacher; I was simply there
as a person sharing the experience of the class, and
listening to the teacher as he spoke. This approach can
be viewed as being similar to counseling, and is
something I would like to explore further in the future.
(2) Class Observation Issues Concerning

Professionalism and Collegiality

When visiting classes, I do not provide instruction
for the teacher, nor am I able to do so, but at times, the
teacher being observed is seeking the perspective of a
specialist. For example, there were numerous cases in
which the teacher said, T m a complete novice when it
comes to teaching methodology. I just tend to do as I see
others do, but please don’t hesitate to tell me of any
problems, or anything else you notice, about my current
lecturing methods.”

Palmer says, “The advice of specialists is not very
useful. There are two goals a teacher should strive for if
he wants to improve his skills: to better understand
himself, and to establish a bond with his colleagues.” ®’
Nevertheless, I have never, under any circumstances,
had the desire to play the role of Palmer s class
‘specialist.” The Education Support Center at the Tokai
University provides the following example of such an
approach: “A number of people on the teaching staff
who possess exceptional classroom know-how are
selected as coordinators to take on the role of ‘Teacher
for Instructors, providing detailed teaching guidance
on classroom methods, and offering advice. In addition
to providing know-how-including skills in the effective
use of blackboards-through training seminars and other
venues, these teachers introduce classroom methods
that have received positive responses from students,

such as debates and outdoor fieldwork.” ®’

During my
visits, I did not adopt these techniques, nor could I have.

The thing I kept in mind most while visiting the classes
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was to place importance upon the style of the classes in
question. During the course of the Class Visit Project at
Kyoto University, Professor Tanaka of the Research
Center for Higher Education frequently made comments
to the following effect: “One should conduct debates
about a given class within the scope of that class s
unique style.” “There is no single class model that can
be applied to every teacher. If you force such a model
upon a teacher, that teacher s unique style will perish.”
“The most important element of Faculty Development
is discussions in which those involved show respect for
the styles of others.” I conducted my visits within this
framework, and in that sense, my role as observer was to
promote reflection on the part of the teacher conducting
the class I was visiting. Even so, the visitor is more
than simply a catalyst; he provides “collegiality” with
an added element of “specialization.” If the visitor is
not careful, these two elements can quickly fall into a
contradictory relationship. A misdirected emphasis on
specialization can make collegiality difficult, while excessive
collegiality detracts from the meaning of specialization.
Speaking from my experience, I would have to say that
the substance of specialization most likely refers to the
specialized skills of a person who has visited many
university classes, has conducted classes personally,
and has had his own classes observed, and who has
succeeded in establishing a general theoretical framework
incorporating all these elements. I believe that for those
of us specializing in education, “specialization” in the
context of classroom visits supports education as a
whole through the basics of educational theory, but by

no means represents the true substance of education itself.

(3) Faculty Development that Emphasizes Personal
Achievements by University Teaching Staff in
Eliminating the Feeling of Being Overwhelmed by
the Instructor’ s Workload: Establishing a Cooperative
System Based on Mutual Class Visits

When we think about the current level of Faculty
Development in Japan, we can assume that when
teachers come to a deeper understanding of themselves,
they will be able to meaningful self-understanding
depends on how the teaching staff express their own
true individuality, and that “this individuality will give
rise to exceptional classes.”’” Based on this awareness,

P. J. Palmer has explained the importance of cooperative

systems among fellow teachers as a means of supporting

this emphasis on individuality. Specifically, Palmer has
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stated that “Fellow teachers should take a more active
role in observing and discussing each other s classes,”
and that “Improvements in classes come about through
sincere dialogue and the sharing of experiences among
teachers.”'” Palmer thus proposes that further studies in
this mutual observation process should be promoted. He
also states that talking about classes will make these
classes visible to the outside world where in the past
they had never been exposed to such scrutiny, and that
this visibility will in turn lead to even more valuable
connections. Studies are being undertaken with regard
to how best to establish organized systems for this
process of mutual observation. At the beginning of this
report, I discussed how teachers feelings of being
overly busy hinder the progress of Faculty Development. I
believe that this approach of “teachers talking about
classes among themselves,” in the form that I have
conceived and improved upon, will lead to even better
classes in the future, and will in turn increase the level
of satisfaction among these teachers. I also believe that
this will represent a successful endeavor for university
teaching staff in terms of personal achievements, and
will far outweigh the stress of the teaching staff s
substantial workload.

Finally, although somewhat outside the scope of
classroom practices, I would like to discuss the issue of
improving education as viewed from a broader perspective.
By this T mean incorporating student’ s reflections on
learning into a trial implementation of Faculty Development
that is based on the foundations of these class visits. If
approached incorrectly, class visits, the teachers reflections
on these visits, and the process of improving classes
have the potential to inhibit autonomous learning by the
student. We would hope that the result of teachers’
reflection would be to “leave certain things up to the
students,” but more importantly, we should keep in
mind that we will only achieve progress in improving
the function of university education as a whole when the
students reflect on their own learning in a given
classroom and “improve their learning,” (as they should
be doing in any case), and when this process is combined
with the reflections and classroom improvements on the

part of the teachers.
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Class Visit Record

Name of the class: Date and Period of the Visit:

Name of the instructor: Name of the recording party:

Number of students in the class: Number of registered students:
the flow of the main events during the class, appearance of the students my own impressions
class over time topics, teacher's behavior and feelings about the

class
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Student Reflection Sheets

Name:
Name of the class:
Date and Period:

We would appreciate your feedback when this class is finished. Please write down your thoughts on the following three

areas.
1) What are things you have learnt and discoverer ? (for example: “Ahh, now I understand ....", “The reason for this
is....7, “This means ....”, “In other words, ....")

2) What are questions you had when the class was finished, and things you want to check with the teacher? (for

example: ‘T don’ t understand ....", “Doesn’t this mean ....?", “But isn't this ....7",
“What happens if ....?", “I though this meant ....?")

3) What are things you'd like to think about more or investigate further now that the class is over ? (for example: “T d
like to think more about ....”, “T d like to consider the case of ....”, “T' d like to read further about ....", “I' m going to

. 5
review ... )

Thank you for your cooperation!
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Abstract @ This paper is intended as an investigate of elementary teacher training via Case
Method. In this article, we discuss (I) some effects of Case Method for

prospective elementary teacher through the treatment of conception that pupils

have, and (2) the improvement point of Case Method for growth of prospective

elementary teacher. For these purposes, a questionnaire was conducted as a

preliminary survey on 54 prospective elementary teachers. 4 examinees from that

survey were then selected for interview survey. The results show that (a) Japanese

prospective elementary teachers would comprehend the improvisation which

relates the diversity in lesson via Case Method, (b) Case Method for prospective

teachers could be more effective tool to assimilate the design of authentic

assessments.
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1. Background

Over the past few decades, a considerable number
of studies have been conducted on the professional
development of prospective teachers. In teacher training,
it has been recognized that realistic ability for teaching
can be training and their envisaged lesson plan reflect
pedagogical beliefs. The Study on Case Method which
is one powerful strategy to educate practitioners goes
deep into the heart of pedagogical training for teacher
(e.g. Barnett, 1998, Walen & Williams, 2000, Schifter
& Riddle, 2004). Although studies have been made on
case in the field of teacher education, there is little
agreement on how prospective elementary teachers get
the ability of practical decision-making and pedagogical
belief as foundations for appropriate teaching. This
research is intended as an investigation of this field.
Specially, I will concentrate on the early mathematics

teaching because of cultural neutrality.

What I would show in this paper is twofold: 1) to
investigate some effects of Case Method for prospective
teacher through the treatment of conception that pupils
have, and 2) to specify adaptive refinement of Case

Method for professional development of them.

2. Research Framework

The outline of investigation as follows;

Participants; 54 prospective elementary teachers from
undergraduate school (private university) were selected
for this research. One of the reasons for selection of
examinee is that they had no practical teaching
experience without their trial lesson in university.

Data collection; Data were gathered in June 2009. Two
types of data were collected:

(1) Questionnaire investigation; the questionnaire has
two parts. Part A is to identify their educational belief

about teaching early mathematics. Part B is the cases
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to check the interpretation, evaluation, and support
for elementary pupils. Two cases were observed by
examinees, they were asked to respond in each case.

(2) Clinical interviews; after questionnaire investigation,
some typical examinees were interviewed, and the
interviews were audio-recorded, and transcribed.

Material; In part A of questionnaire, there are six
questions for their belief as follows;

Q1. Early mathematics (arithmetic) is easy to teach for
pupils.

Q2. In mathematics, there is one supreme way of
thinking.

Q3. Teachers need high order (advanced) thinking to
teach in elementary school.

Q4. Teaching of early mathematics should start from

pupil’s conceptions.
Q5. Early mathematics is constructed from human
activities.
Q6. Elementary contents are easier to teach than
advanced contents in school.
Questionsl &4 are focus on teaching and learning of
mathematics, Questions 2&5 are focus on early mathematics
itself, and Questions3&6 are focus on pedagogical
knowledge. The examinees have four level choices;
i) yes, ii) maybe yes, iii) maybe no, and iv) no.
In part B of questionnaire, there were two cases as shown
tablel and table2. Each case described a situation in
which the prospective teachers had to respond to naive
conception of elementary school pupils. Three features

of cases used are as follows (Ohara, 2009) ;

Table1 Case of Takayuki

Case 1

Task 1

1-1. Choose one of the followings:

Suppose you are teaching a 4th grade class
You should introduce decimal number system, and discuss the meaning of decimal.

(pupils about 10 years old) .

(a) Do you take care of his conception in lesson?
(b) Do you want to make it the object of classroom discussion?
1-2. As an elementary school teacher, how would you respond to him?

A pupil named Takayuki said
“itis 2.1 L because there are 1L, 1L and
1 half of 1L” when he looked figure 1.

|—| Yes No
—

(a) Being problematic situations that need the decision-
making as a responsible teacher.

(b) Being highly valued to essential matter about early
mathematics to become an expert elementary school

teacher.

(c) Keeping the reality of children’s naive conception
in their classroom.

Subsequently the examinee was urged to infer what the

pupil might have had in mind, and explain how they would

respond to the pupils as an elementary school teacher.

Table2 Case of Rina

Case 2

Task 2
2-1. Choose one of the followings:

Suppose you are teaching a 1st grade class (pupils about 7 years
old). You are teaching about the ways of addition of one-digit
numbers. A pupil named Rina wrote down that “2+3=23"

(a) Do you take care of her conception in lesson?
(b) Do you want to make it the object of classroom discussion?
2-2. As an elementary school teacher, how would you respond to her?

Yes No

|—| Yes No
—
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3. Results of Questionnaire Investigation

(1) Results of Part A and Discussion

A summary of the response is shown in table 3.

Table3 Result of question for their belief

N=54 Yes Maybe Yes Maybe No No
QI VW) 4 6 15 29
Q2 (N) 12 26 13 3
Q3 (P) 6 14 29 5
Q4 (P) 10 34 9 1
Q5 (P) 31 16 7 0
Q6 (N) 17 21 12 4

The key tendency in table3 could be interpreted in
three senses. Firstly, Japanese prospective elementary
teachers might regard early mathematics as products of
human activities and one supreme way of thinking (it's
humanized but rigid) .

Secondly, they might believe that early mathematics
is not easy to teach, and it based on pupil’s conceptions.
Thirdly, they might not be convinced the necessity of
advanced contents and high order thinking to educate
elementary pupils. These are the points to be specially

considered for professional development of prospective

Table4 Result of task1-1

elementary teachers. From what has been showed above,
we could presume the improvement point of cases in
Case Method.

(2) Results of Part B and Discussion

A summary of the kinds of response is shown in the
following tables. From these responses to both tasks, we
might infer that although they would like to care the
pupil’s naive conceptions, they might not wish to
discuss these addled ideas. These results confirm earlier
research (Ohara, 2008) .

Table5 Result of task2-1

N=54 Yes No N=54 Yes No
Task 1-1 (a) 45 9 Task 2-1 (a) 49 5
1-1 (b) 10 44 2-1(b) | 42 12

Table6 and Table7 show various interpretations in
two cases. Examinees were allowed to write down more

than one answer in task1-2, 2-2. About fifteen percents

of them could not do anything for Takayuki & Rina’s

conception about place-value numeral system.

Table6 Result of task 1-2

To ask the meaning of
0.1 (what is this “17)

To compare the idea of
“17/2 and 0.1

To check the decimal
notation (how to express
the remainder)

Blank (no response) and
so forth

Subjects (n=54) 31

22 9

(Multiple answers allowed)

Table7 Result of task 2-2

To teach the place value
using number block

To check meaning of
digit “23” which Rina
wrote down

To ask Rina the reason
and set her relinquish it
with idea of grouping

Blank (no response) and
so forth

Subjects (n=54) 27

12

17 5

(Multiple answers allowed)
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An important point to emphasize is slightly
consciousness for mathematical heart of these cases
(decimal notation and place-value numeral system).
Mostly, it seems that most of them have the notion to

treat of pupil’s conceptions. It might be complicated to

Table 8 Rsult of Task 1-1

investigate each correspondence of the interpretation
and supporting in each case. Analysis of tasks 1-1 and 2-
1 were conducted in order to determine whether the
difference among prospective teachers views was

statistically significant.

Table 9 Result of Task 2-1

Using Takayuki’s conception Using Rina’s conception
(b) for discussion (b) for discussion
(a) Positive Negative (a) Positive Negative
Taking care of Positive 6 39 Taking care of Positive 41 8
his conception | Neoative 4 5 her conception | Negative 1 4

What has to be noticed is the (positive, negative)
categories in table8, (positive, positive) categories in
table9, are much larger than the other categories in each
set of table. According to the ¥? test for each results
(table8, 9), the %? values were 4.81 in table8, and
10.64 in table9. The differences of views in both tables
are statistically significant (p<.05). The result indicates
that prospective teachers tended to care pupils
conception, but it depends on the ability to comprehend
whether these are taken up in classroom discussion.

As shown above, we have seen how rough insights
into prospective teachers belief were gained through their
responses to two cases. At the same time, what is more,
the features of their conception are not fully known.
Additionally, their responses might depend on their
views of teaching early mathematics as well as on the
cases in question. It is also necessary to check into what
was behind their responses and care for them.
Consequently, we conducted a more qualitative examination

by clinical interview, and this is reported in the next section.

(3) Outline and Results of Clinical Interview
Interviews were intended so as to follow the
prospective elementary teachers responses in two
cases, and obtain direct information concerning the
effects of Case Method for their belief to care pupil’s
conception in classroom, to authenticate their awareness
of problems in order to specify adaptive refinement of
Case Method, with special focus on the balance between
practical decision making and pedagogical contents
knowledge. The four subjects were selected from the
following reason. Result of task1-1, 2-1 shows a possibility
that examinee that belongs to the (Positive, Negative)
category might have some special persistence (Ohara,

2009) . Based on the above two items, the interview was
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conducted using a semi-structured interviewing method
(Patton, 1990) that proceeded flexibly according to the
subject’s reactions. Interviews are analyzed from two
viewpoints: (a) what the basis of interpretation and
decision making, (b) how their beliefs change through
the conditions of two cases. As there is not enough
space to give the results of all interviews, and the two
subjects who selected are because of having been the
same reply tendency as two subjects besides each.
Essentially, we outline the two episodes of PT1 and
PT2, who showed the most interesting tendencies.

As for PT1, when asked to explain the reason why
he did not set Takayuki's conception the object of
classroom discussion, PT1 said that “I was very impressed
Takayuki's idea since it was unusual description.
Maybe, he did not notice the scale of the beaker:--but he
might have unique problem.” After tutorial learning of
history and difference between fraction and decimal
number, he checked the teaching grade of decimal
number system and fraction on the math textbook.
During the interview, his interpretation appeared most

directly in the following dialogs. (Int.: Interviewer)

PTi: |1 think, in fact, he was expected to extend the
principle in integer part here.
Int: | But he did not...
PT:: | I did not agree to take his idea into classroom
because.... not only his description was wrong, but
also my understanding was not enough.
Indeed. Then, if you could fully comprehend his
idea, would you take it in lesson?
..Um...maybe....... It seems that the decimal part
might be like the binary system.
Before taking up his idea in a class, I will be in
panic...shambles. It is too uncanny if Takayuki's
way of thinking could be utilized improvisatorially
in lesson. Is this special training for it? (laugh)
Can we do at the introduction of decimal number
unit?
.. Um... it is the fearfulness besides my assumption.

NUE Journal of International Educational Cooperation, Volume 5
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As for PT2, in first half of interview, he consistently
emphasized that “Rina’s conception was actually typical
one”. PT2 had no doubt about didactical implication of
treating Rina’ s idea. The following statement expresses
the feature of PT2 s view on the practical situation to
teach in classroom. These are frequently found in second
half. The key to adaptive refinement of Case Method
was expressed best by PT2 when he mentions the
following. This key might be related to authentic
assessments of teaching ability that rinks between real-
classroom situation and relevant practical knowledge
(Moschkovich,1998).

Int: | Well, what is basis of your design to conceive how
PT2: | and when (to care Rina’ s idea) ?

Int: |I assume ...this answer was probably existed
PT2: | actually. In that case, information is insufficient
only in the sporadic problem situation where Rina
did what. I would like to get more nearly
subordinate information, for instance, utterance
with teacher and other students, what kind of thing
was written on her note, and so on.

It means you want to know the dialog in Rina s
classroom, and the locus of her study?

Yeah, if it would be more realistic one, the
teaching plan designed more practically.

These dialogues make clear how PT1 and PT2
interpreted pupil’s idea that was not expected to have
been taught in elementary school. What has to be noticed
that they would acknowledge two pupil’s interests and
attitudes. These might account for their attention to
attitude of improvisation and diversity in classroom.
During the interview, PT1, and PT2 had tried to look for
the suggestion for their growth from two cases in order

to teach early mathematics efficiently.

4. Concluding remarks

The purpose of this paper is to investigate some
effects of Case Method for prospective elementary
teacher through the treatment of conception that pupils
have, and to specify adaptive refinement of Case
Method for professional development of them. From
what has been discussed in this research, we could get
the following results:

(a) Japanese prospective elementary teachers would
comprehend the improvisation which relates the
diversity in lesson via Case Method,

(b) Case Method for prospective teachers could be
more effective tool to assimilate the design of authentic

assessments that based on social constructivism.

In this paper, as the above purpose is concerned, no
attention has been given to pedagogical contents
knowledge that prospective teacher has. There is room
for argument on this important point. More longitudinal
research for such points remains as a matter to be

discussed further.

Note

This paper is a renewal version the paper presented
on the International Conference of International
Conference of Educational Research which was held on
Sep. 12, 2009. Khon Kaen.
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Abstract : This paper aims to investigate “experiential learning” from the perspective of the

career design of students by examining five short case reports in order to assess

those volunteers who have come into contact with children both within and

outside the school environment. The findings of this study reveal that students

are capable of overcoming the easy image of youth, and promote the volition

that actualizes their perspective with experiential learning.
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1. Introduction

The concern for particular subjects offered by schools
as a part of their curriculum has been increasing over
the past few decades. There has been both a quantitative
and qualitative diversification in curriculums, and non-
attendance has been a particular problem for many schools.
In addition, there has been an increasing tendency for
overusing the term PDD (Pervasive Developmental Disorder)
without knowing its exact meaning. Correspondingly,
autistic spectrum disorder, Asperger s syndrome, AD/HD
(Attention Deficit / Hyperactivity Disorder), and LD
(Learning Disorders, Learning Disabilities) have continued
to attract attention. Moreover, since parents can be a
source of important information, communication with
students suffering from the abovementioned conditions
may be useful for schoolteachers. The adoption of
foreign language activities in elementary education has
also led to the expectation that teachers should adopt a
more international outlook. Consequently, the teaching
profession has become more diversified and complex,
and the burden associated with this trend is continuing

to increase. Despite this, young teachers are invariably

expected to be sufficiently prepared and ready to begin
functioning with immediate effect. On the other hand, in
many teacher-training courses at conventional universities,
the classroom lecture continues to be pivotal in terms of
learning about basic theory with regard to pedagogy.
Yet, the kind of instruction involved is invariably not
commensurate with the approach and outlook followed
in schools where it is expected that the existing practical
skills of teachers will be sufficient to cope with the
immediate and changing needs of schools. Internship,
which may help improve teaching practice, has therefore
been implemented in an effort to remedy this situation.
Internship in Japan, however, has only recently been
introduced to the extent that the content of most courses
continues to be subject oriented and pedagogically centered,
with in many cases students failing to acquire experience
as guidance counselors. With regard to students on teacher
training courses, and in reply to the Educational Personnel
Training Council of 1997, it was emphasized that setting
up opportunities to support practical leadership through
experiential learning was important, such as coming
into contact with and understanding the feelings and

behavior of children. With respect to this reply, it was
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recommended that, in relation to school volunteers and
school internships, college student should enter schools
and actively engage with children (MEXT, 1997). College
students would thereby be able to connect with children
in various ways over a sustained period. According to
the views held be those in charge of the promotion of
internship by the Ministry of Education, the Ministry of
International Trade and Industry, and the Ministry of
Labor (at that point) , internship can be defined as engaging
in employment experience relevant to one s specialty
and future career. As school volunteers also interact
with children before becoming employed as teachers,
experiential learning as assessed in the present paper
will therefore also include school volunteers.

Matsuura (2003) , through carrying out a case study,
considered that the school volunteer should come under
the auspices of the department of teacher training and
therefore proposed that the abilities of students should
undergo improvement in three main areas, (1) ability to
respond personally, (2) capacity to understand the
student, and (3) problem-solving. It was also pointed out
that volunteer activity could be useful as part of the
wider school support service, other than just in terms of
practicing teaching, that can provide a new way to improve
teacher training. Moreover, Ito(2003) highlighted the
importance of experiential education by referring to a
U.S. example for comparing volunteer activity in university
education. According to Ito, experiential learning involves
1) both intellectual and holistic experiences that tap the
full potential of an individual including sensitivity,
2) verbalization of personal experience through the
ability to reflect, 3) understanding the relationship of
these three factor within an academic framework, and
4) preparation for experience that is firmly based on
understanding. Ito indicated that “refraction,” as well as
the existence of a supervisor who makes the process
possible, are especially important. It could, however, be
said that this merely represents an improvement to
higher education in Japan. In addition, Eyler (2009)
emphasized, “experiential education, which takes students
into the community, helps students both to bridge
classroom study and life in the world and to transform
inert knowledge into knowledge-in-use.” Eyler also provided
several examples as to the importance of experiential
education for higher education. Thus, experiential
education can provide a deeper understanding of a
subject than class study alone, as well as improve the

capacity for critical thinking and the application of
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knowledge in the face of complex or ambiguous
situations, which also provides an opportunity to engage
in lifelong learning, including learning in the workplace.
Although experiential learning is evidently being planned
at an institution level, a practical program has not yet
been put into place largely. Moreover, experiential
learning, which provides full contact with children in
contexts other than school, has rarely been accomplished.

By supporting practical engagement with teacher training
courses in the future through concurrently creating
opportunities to interface with actually standing on that
occasion, this kind of learning leads to supporting a
career design. This paper thus seeks to investigate
“experiential learning” from the perspective of how this
affects a student’s career planning. In this regard, five
short case reports will be described in relation to actual
experiential learning where a student teacher has
interacted with children both in and outside the school

environment.
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Figure 1 Experiential Learning in Higher Education
(we made it from Kolb1984)

2. Case Studies

As there was not enough space available for all the
results of the case studies to be considered, only five
subjects attending three locations where experiential
learning took place were selected.

(1) Experiential Learning in an Incorporated
Nonprofit Organization

In 2002, the Department of Literature at Ritsumeikan
University created an internship that was linked to a
nonprofit organization (NPO). The main activity of the
NPO concerned supporting issues surrounding non-
attendance and the youth service and offered a post for

the purpose of engaging in experiential learning in the
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following two enterprises. The university was mainly
concerned with developing the following six activities;
(1) prior instruction and guidance, (2) real practical
experience in a NPO, (3) training and exchange meetings
over an intermediate period, (4) interim report meeting,
(5) final report meeting, and (6) writing a short thesis
based on personal experiences and training. Within the
NPO, which was linked to experiential learning, the
staff held meetings twice a month in each organization
in order to encourage greater reflection on the part of
staff, and discussed the user’s needs and the purpose of
the project. The first author of the present study was
involved in the NPO at that time and participated in the
internship for the purpose of coordinating and

supervising staff.

i. Enterprise of child’s hall in mid-evening

This consists of an exchange support enterprise
for a junior-and-senior-high-school-students linked
with a children’s hall and NPO in Kyoto city. Staff
promote mutual exchange of students from various
backgrounds with a particular concern for the age
of students.

ii. Enterprise of learning assistant

This is a project relevant to a high school that
conformed to the credit course system in Shiga
Prefecture and was tied to a NPO, and supports students
on such a course. A feature of the credit course
system is that it consists of many students who had
experienced non-attendance before attending high
school.

Moreover, because of unit system, there are
spare times like a university, and the student hall
for spending these times is installed. In a student
hall, staffs support students and consulate everyday
learning, and perform the plan of extracurricular

activities.

Case 1. Experiential learner, Ms. Momoko

Ms. Momoko majored in Human Science, and
participated in the NPO as an internship student on two
occasions while in second grade (sophomore) . Following
the end of the internship, she continued to participate in
the project as a member of staff. Through such
experience as a juvenile, she was encouraged to enter
the teaching profession and thereby decided to transfer
to studying pedagogy in third grade rather than

continuing with Human Science. This student was then

able to obtain teaching qualifications for teaching in
both elementary and middle schools, and now works as
an elementary school teacher in the Dominican
Republic through the Japan Overseas Cooperation
Volunteers organization.
Case2. Experiential learner, Mr. Kazuya

Mr. Kazuya majored in the Study of Education and
participated in the NPO as an internship student while in
second grade. As well as the two abovementioned projects,
he also participated in activities supporting children with a
record of non-attendance, and additionally became
involved in the individual home visit scheme (MEET),
eventually becoming one of the key staff members of
this particular NPO. Letting relation by the juvenile
who holds subjects, such as non-attendance, this student
was thereby inspired to attend graduate school where he
studied clinical psychology, and now works as a school
counselor.
(2) Experiential Learning at an Adaptation School

Outline

In fiscal year 2008, the Teacher Training Course for
Primary Education at Ritsumeikan University and the
Kyoto City Board of Education were linked together,
and students on the course benefited from experiential
learning as members of staff of an adaptation school. In
such establishments, the staffs provide support with
regard to the psychological needs of juveniles, as well
as aspects of study, care, commitment to school life, and
improving social skills. The real aim of the center
concerns assisting juvenile students by communicating
with them on an equal footing and to advise or consult
with the supervisors on the board-of-education by
exchanging information on a daily basis. Case
conferences additionally take place from time to time
with the Kyoto City Board of Education. The first author
of this paper has been involved in introducing the staff
of this adaptation school to course students, and has
participated in the above-mentioned case conferences, etc.
Case 3. Experiential learner, Mr. Naoto

Mr. Naoto studied on the Teacher Training Course
for Primary Education and became a member of staff at
first grade. Although he had already been a third grade
student, he has acted as the staff continuously. During the
case conference, this student stated the following, “I
realized the difficulty concerned in keeping an appropriate
distance with juvenile students who were experiencing
great distress through communicating with them while

at adaptation school.” Mr. Naoto was also involved with
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extracurricular activities as well as an independence
seminar that he participated in with great enthusiasm,
and advances course curriculum to become an elementary
school teacher.

Case 4. Experiential learner, Mr. Yukio

Mr. Yukio was a student on a Teacher Training Course
for Primary Education. He became a member of staff at
second grade. Although he already became a fourth
grader student, he has acted as the staff continuously.
During one case conference, this student stated that “my
attitude toward learning while on a teacher training course
changed when I realized how difficult teaching can be.
What can I do to them now?”

Following this experience, this particular student
endeavored to procure a qualification for teaching at a
special school for children with special needs, and the
student is involved in organizing study meetings in
preparation for the teacher employment examination.

(3) Experiential Learning in a Public Elementary
School in the North East of Thailand
Outline

In cooperation with Khon Kaen University,
Ritsumeikan University college students visited the
North East of Thailand, where they presented a series of
lessons about Japanese culture at a public school.
Having prepared in advance in Japan, the participating
students also held a meeting to consider how lessons
could be improved ahead of each class. The present
authors were engaged in assisting the students with the
draft plan, and acted as leaders, as well as providing
instruction and advice during the meetings.

Case 5. Experiential learner, Mr. Satoru

Mr. Satoru was a student on the Teacher Training
Course for Primary Education. He became a member of
staff while in second grade, played an active role, and

became a key associate. In one of the feedback meetings,

he stated, “Although I obviously had many weaknesses,
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I felt a sense of accomplishment in struggling to excel
for the sake of the Thai students.” Following this experience,
he sought to gain a qualification to teach at an
elementary school, and checks the work in connection
with an international volunteer or international cooperation

to get the job in the future.

3. Concluding Remarks

With regard to experiential learning in higher education,
it is crucial that students are able to make real contact
with juveniles in a way that is directly related to the
prospective service and profession in which they seek to
become engaged. Until the experiential learning, it is
not surpassed an imagination what the theoretical
lecture of the college makes. For example, Case 1 and
Case 2 demonstrate how experiential learning can bring
a previously idealized concept of youth closer to that of
reality. Similarly, by what they practice the teaching
method and how to contact the students that they learn
in higher education, they take the major of themselves.
Case 3 and Case 4 provide good examples of this
tendency in the sense that students were able to gain a
greater awareness as well as counteract a lack of knowledge
and experience through participating in experiential
schemes. These case studies therefore show that
experiential learning, when linked to the prospective
profession of students, can help promote greater
enthusiasm and commitment in students. In addition,
becoming involved in situations where professionals are
already engaged in real work can provide students with
a better idea as what to expect from their chosen career.
A number of case studies have, however, indicated that
career choice can differ depending on whether experiential
learning has taken place or not. Such an example can be
found in Case 1 where meeting with actual juveniles
gave rise to an emotional reaction that led to the student
concerned deciding to change career course. In this
respect, it is not until students have engaged in
experiential learning that career preferences are able to
be decided and reliable career choices can be made. The
educator must, therefore, posses a clear understanding
of the career plans that students are attempting to
follow. Secondly, programs should be readily available
to students that match their career plans. It should
further be noted that the purpose of experiential learning
is not merely to gain experience, but also provides a

way of learning about one’s own potential and
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limitations. Having benefited from such experiences,
students should, as a result, be better able to make a
more informed choice regarding career plans. The
assignment hereafter is that we develop the experiential

learning program fitting career design in higher education.

Note

The students’ names cited in the case reports are
pseudonyms that have been employed to protect

personal information.
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Abstract : The study was to find out the perception of mentees from OLA College of
Education on mentorship programme as an initial teacher preparation in
Colleges of Education in Ghana. The purposive sampling was used to select 120
mentees from OLA College of Education who were on their internship in the
Mfantseman Municipality and Abura-Asebu-Kwamankese District, all in the
Central Region of Ghana. The major findings were that the mentorship
programme was of great benefit as an initial teacher preparation programme
since mentees and teachers of the partnership schools gained a lot of
knowledge, skills, and experience in the teaching and learning process. The
challenges faced by the mentees include poor interpersonal relationship with
some members of the community. Respondents rated the mentorship programme
as very good and were of the view that it should be continued even though some
improvements should be made. Among the recommendations are that series of
workshops should be organized for headteachers and teachers of partner
schools on their roles in the mentorship programme, so that mentees are not

overburdened.

Key Words : Mentorship, mentoring, mentor, mentee, link tutor, and teacher preparation

) responsibilities of teachers in the educational process is
1. Introduction

very crucial, essential and urgent since teaching as a

The importance of education in the development of
every nation cannot be overemphasized. Education,
according to Chauhan(1994)is the development of
desirable habits, skills, and attitudes through shaping or
modification of behavior of the individual for adequate
adjustment in the society. Quality education is therefore
an essential factor in the development of every nation.
This suggests that for quality education to be achieved,
Ghana should have qualified teachers who are physically
and psychologically sound, and possess quality knowledge
and skills. Koomson, Acheampong and Fobih (1999) as
cited in Esia-Donkoh (2008) are of the opinion that
teaching as a professional activity involves the facilitation
of knowledge and skills to students within the framework

of a designed curriculum. To them, the role and

professional activity is complex and sophisticated. Thus,
teachers are at the centre of attraction in every educational
process.

Colleges of Education (formerly Teacher Training
Colleges) in Ghana have a huge task of training quality
teachers for the basic level of education. It is against
this background that the TIN-IN-OUT policy was
introduced into the initial Teacher Training Colleges in
Ghana in 1999. Under this, trainee teachers are given
two years of traditional face-to-face teacher education
in the Colleges of Education and an additional year of
non-residential training. The IN-IN-OUT policy combines
practical first hand field experience in teaching in Basic
Schools acquired through a full year of school attachment.

An essential aspect of the IN-IN-OUT’ policy is the
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mentorship programme which seeks to ensure that student
teachers (mentees) on teaching practice are guided by
experienced teachers in the schools to acquire basic
competencies and skills for effective teaching. These
experienced teachers also act as mentors to pick up
innovative ideas and practices from the trainee teacher
who has been exposed to theories and practices of
teaching from college. According to Adentwi (2002),
mentorship programme under the ‘IN-IN-OUT’ policy of
Colleges of Education also ensures constant interaction
on both coursework and school experiences among
mentees who constitute study circles within the same
school. Again, mentees of schools within close proximity,
at specified time intervals, hold conferences with their
link tutors from their colleges during which they discuss
areas of difficulty, share ideas on aspects of their
coursework, submit assignments for marking and discuss
comments on marked ones. The importance of the
mentorship programme in teacher preparation by Colleges
of Education cannot be overemphasized. It is therefore
prudent that pragmatic steps are taken to improve and
sustain the programme.

(1) Statement of the Problem

Literature has shown that mentoring has a great
potential in bringing about learning, professional growth,
and development for teachers, especially, beginning
teachers and teacher trainees. However, one cannot
overlook the fact that mentorship programme which forms
part of the ‘IN-IN-OUT  policy of teacher education in

Ghana has been faced with challenges. It is against this

background that the study into perception of mentees on

mentorship programme in Colleges of Education in

Ghana is worthwhile.

(2) Research Questions

The study sought to answer the following questions:

1. What benefits do mentees of OLA College of
Education derive from mentorship programme?

2. What barriers to the mentorship programme in
Colleges of Education in Ghana are perceived by
mentees of OLA College of Education?

3. What mentoring activities do mentees of OLA
College of Education go through?

4. How do mentees of OLA College of Education
evaluate their mentors?

5. How do mentees of OLA College of Education rate
the mentorship programme in Colleges of Education
in Ghana?

6. In what ways could mentorship programme in
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Colleges of Education in Ghana be improved?

(3) Significance of the Study

Apart from adding to existing body of literature
and knowledge, the study will provide a first hand
information about the mentorship programme in Colleges
of Education in Ghana which will be of great help to
policy makers, college administrators, mentors, mentees,
partnership schools and other stakeholders in taking
prudent decisions on mentorship programme as an
initial teacher preparation in Ghana. The study will also
serve as a basis for further research into the mentorship

programme in Colleges of Education in Ghana.

2. Literature Review

Mentoring is a prominent approach used in the
teacher professional development in the world including
Ghana. Johnson (2002) , Portner (2002) and Yost (2002)
are of the opinion that among various approaches such
as mentoring, coaching and supervision, mentoring seems
to be very effective in enhancing teachers professional
development. Hargreaves and Fullan (2000)as cited in
Duodu (2008) defines mentoring as a relationship in
which experienced faculty work with less experienced
teachers to stimulate both academic and personal
development. In the opinion of Anderson and Shannon
(1988), mentoring is a process in which a more skilled
or more experienced person (mentor) nurtures someone
less skilled or experienced (mentee) . This may involve a
mentor adopting a variety of roles of modeling, teaching,
sponsoring, encouraging, counseling, or befriending
(Anderson & Shannon, 1988), coaching, supporting,
promoting (Lacey, 1999), or even supervising and providing
situational leadership (Colwell, 1998) to a mentee for the
purpose of promoting the latter s professional and or
personal development (Colwell, 1998; Peterson & Williams,
1998) . Hargreaves and Fullan (2000) indicate that mentoring
is a way of revealing the secrets of the teaching profession
for others, a process-oriented relationship involving
knowledge acquisition, application and critical reflection.

Literature reveals that there seems to be a general
acceptance that mentoring yields benefits for all involved
parties-the school, mentees and mentors. Smith and Ingersoll
(2004), indicate that through mentoring, mentees have
opportunities to learn, grow and move along life’s
professional and psychological pathways. Meyer (2002)
posits that mentoring has a great potential of supporting

teacher learning because it occurs in direct context of
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teaching and learning and provides real learning
environments for teachers to develop. Authors, including
Hargreaves and Fullan (2000) and Woullard and Coats
(2004) opine that mentoring programmes provide
structure and support in helping new teachers to learn,
thereby promoting a higher level of teaching skills and
pedagogical knowledge.

Mentoring faces barriers and problems of potential
misuse. Long(1997), in a study concluded that under
various conditions, the mentoring relationship can be
detrimental to the mentor, mentee or both. Tellez (1992)
posits that the first barrier is lack of understanding of
the mentoring process such as the role of mentoring, the
goal of mentoring and the planning of mentoring
process. Johnsrud (1991) in his study found that mentoring
was not successful as a result of poor planning. This
opinion is shared by Balassa, Bodoczky and Saunders
(2003) who indicate that participants in a mentoring
programme had strong concerns with institutional and
organizational problems inherent in the system of
education. Another barrier is the potential lack of skills
of mentors. It has been shown through research that most
mentors lack formal training in mentoring (Colwell,
1998) . Daresh and Playko (1990) opine that mentorship
is a unique role where not every mentor may be suitable.
Holloway (2001) as cited in Hoa (2008) also believes that
a nurturing mentor is not enough to effectively help
novice teachers unless the mentors have been trained on
how to support new teachers. From a study, Rowley
(1999) as cited in Hoa (2008) reiterates that mentor teachers
who have not participated in a quality training programme
often display a lack of dedication to the role and
responsibilities of mentoring. Also, Gerstein (1985) and
Madison, Knight and Watson (1993), in their studies
concluded that a breakdown in the mentoring relationship
may arise when there is a poor relationship between the
mentor and mentee, since the mentoring process
involves interpersonal relationship. According to Saban
(2002) mentoring requires huge investment of time,
money, effort and resources, and further indicates that
research has shown that time is a crucial factor for the
effectiveness of mentoring.

Kay and Hinds (2002) are of the view that mentors
are to help mentees develop teaching skills, give
constructive feedback and have more general discussions
about teaching with mentees. This means that mentors
should be proficient teachers with a strong base of

pedagogical knowledge and successful experience. As a

‘nurturing process’ , mentoring occurs in a caring and
ongoing relationship between more experienced teachers
with those who are inexperienced (Colley, 2003) . Sinclair
(2003) stresses on the importance of interpersonal and
communication skills. Such interpersonal skills according
to Kay and Hinds (2002), and Feiman-Nemser and Parker
(1992) include ability to motivate, listen, influence, counsel,

manage time, teach, demonstrate, guide, coach, serve as
a change agent and a companion, and to exhibit
trustworthiness. From the foregoing, it could be seen
that there is no ideal type of mentor. The presence of a
mentor alone is not enough; the mentor's knowledge

and skills of how to mentor are also crucial.

3. Methodology

(1) Research Design

The research design for the study was the descriptive
survey. The choice of the descriptive survey was
worthwhile because it has an advantage of being used in
both small and large population.
(2) Population

The target population of the study consisted of all
final year students (mentees) of Colleges of Education in
Ghana. However, by the virtue of the large size of the
population, OLA College of Education, Cape Coast,
which is a female College, was selected as the accessible
population for the study.
(3) Sample and Sampling Procedures

One hundred and twenty (120) mentees posted to
towns and villages in Abura-Asebu-Kwamankese District
and Mfantseman Municipality for their internship or
‘OUT’ segment programme were involved in the study.
The purposive sampling technique was used to sample
all one hundred and fifty final year students who were
on the internship programme or ‘OUT  segment of their
training. Research assistants were hired and trained to
administer and collect the questionnaire. One hundred
and thirty-two (132) respondents returned their
questionnaire. Thus, the returning rate was 88.0%.
However, twelve (12) respondents did not respond to the
items correctly, hence their questionnaires were not
used for the analysis. This means that one hundred and
twenty (120) respondents were part of the study.
(4) Data Collection Instrument

An adopted questionnaire, modified to suit the
setting of the study was used to collect data from the

respondents. The questionnaire which was made up of
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open and closed ended questions sought to determine the
perception of mentees from OLA College of Education,
Cape Coast, Ghana, on benefits of the mentorship
programme, the challenges or barriers to the programme,
mentoring activities mentees go through, how mentors
are evaluated by their mentees, how mentees rate
mentorship programme in Colleges of Education in
Ghana, and how the mentorship programme in Colleges

of Education in Ghana could be improved.

4. Findings and Discussions

(1) Analysis and Results

Key to Tables 1 and 2:

SA = Strongly Agree (5), A = Agree (4), SLA = Slightly
Agree(3), D = Disagree(2), SD = Strongly Disagree(1),
WM = Weighted Mean, St.D = Standard Deviation and
I=Interpretation

Interpretation of Weighted Means for Tables 1 and 2:
5 = Strongly Agree, 4-4.9 = Agree, 3-3.9 = Slightly

Agree, 2-2.9 = Disagree and 1-1.9 = Strongly Disagree
Research Question 1: What benefits do mentees of OLA
College of Education derive from the mentorship
programme?

Apart from slightly agreeing that mentorship programme
increases mentees’ job satisfaction, the respondents agreed
that feeling more confident about professional competence,
acquiring more teaching knowledge, skills and experience
as well as supporting teacher learning were benefits
derived from mentoring. Respondents also agreed that
other benefits are improving teaching, increasing
teaching efficacy and establishing foundation for career-
long profession. Generally, respondents agreed that some
benefits are derived from mentoring. This is shown by a
mean of means score of 4.25 and a standard deviation of
0.77 from Table 1. This revelation is essential since it
can create good reasons for mentees to continue to
develop mentoring relationships in their partner schools

to serve as an avenue for professional development.

Table 1 Opinion on Benefits of Mentorship Programme

Item SA A SLA D SD WM | St.D 1
i(ffjll)ge(;rceeconfident about my professional 61 50 9 0 0 443 | 063 A
I acquire more teaching knowledge 57 40 23 0 0 4.28 | 0.77 A
I acquire more teaching skills 55 47 18 0 0 4.31 0.72 A
It supports teacher learning 46 43 29 2 0 4.11 0.83 A
I gain more teaching experience 74 36 10 0 0 4.53 | 0.65 A
It improves teaching 82 21 17 0 0 454 | 0.73 A
It increases teaching efficacy 52 47 21 0 0 426 | 0.74 A
Increases job satisfaction 22 50 33 12 3 3.63 | 098 | SLA
I]frséaf‘ls);issil;is foundation for career-long 50 43 21 4 0 419 | 084 A

Mean of Means = 4.25 Standard Deviation = 0.77

Research Question 2: What barriers to the mentorship
programme in Colleges of Education in Ghana are
perceived by mentees of OLA College of Education?

It is realized from Table 2 that respondents slightly
agreed that lack of awareness of the role of the
mentorship programme, lack of resources, inadequate
funding and difficulty in dealing with community
members are challenges to the mentorship programme

in Colleges of Education in Ghana. This implies that
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Source: Fieldwork, 2009

mentorship programme in Colleges of Education in
Ghana is faced with some challenges which need to be
identified, critically assessed and solutions found to
them to help improve on the programme. This buttresses
the findings of a study that mentoring was not
successful as a result of personal and organizational
barriers (Johnsrud, 1991) and strong concerns by participants
that organizational problems exist in the present system

of education (Balassa, Bodoczky and Saunders, 2003) .
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Table 2 Barriers to the Mentorship Programme

Item SA A SLA D SD WM | St.D 1
Lack of awareness of the role of mentorship 20 30 2 38 10 310 | 125 | SLA
programme
Mentors  poor skills in mentoring 1 14 26 48 31 221 | 0.99 D
Limited time for mentorship programme 4 21 18 37 40 227 | 1.19 D
Poor planning of the mentorship programme 9 19 44 38 10 2.83 1.04 D
Lack of understanding of the mentorship 10 31 2 46 1 286 | 1.15 D
programme
Lack of resources for the mentorship 31 45 1 13 15 349 | 135 | SLA
programme
Lack of access to mentors 14 20 27 33 26 2.69 | 1.30 D
Inadequate funding 37 31 22 20 10 3.54 1.31 | SLA
Unsuccessful matching of mentors and 12 18 5 73 12 254 117 D
mentees
Lack of administrative support 16 14 15 54 21 2.58 | 1.28 D
Difficulty in dealing with community members 38 30 1 42 9 3.38 1.43 | SLA

Research Question 3: What mentoring activities do
mentees of Colleges of Education in Ghana go through?

This question sought to find out the kind of activities
that mentees undertake in the course of their mentorship
programme and the level of frequency with which these

activities are undertaken. This is shown in Table 3.

Source: Fieldwork, 2009

Key to Table 3:

MF = Most Frequent (5), F = Frequent (4), SF = Slightly
Frequent(3), NF = Not Frequent (2), LF = Least Frequent
(1), WM = Weighted Mean, St.D = Standard Deviation
and I = Interpretation

Interpretation of Weighted Means for Table 3:

5 = Most Frequent, 4-4.9 = Frequent, 3-3.9 = Slightly
Frequent, 2-2.9 = Not Frequent and 1-1.9 = Least Frequent

Table 3 Opinion on Mentoring Activities

Item MF F SF NF LF WM | St.D 1
Asking for mentor’s advice 23 36 35 18 8 3.40 1.16 SF
Mentor modeling 18 37 30 28 7 326 | 1.15 SF
Sharing experience with mentors 26 24 36 19 15 323 | 1.30 SF
Mentor observing my class 39 30 27 7 17 3.56 | 1.37 SF
Mentor providing counseling 22 23 31 8 36 2.89 1.48 LF
Mentor providing guidance 27 26 18 12 37 295 | 1.57 LF
Mentor providing training 21 19 36 5 9 2.82 | 148 LF

Mean of Means = 3.16 Standard Deviation = 1.36

Table 3 depicts respondents’ view that guidance,
counseling and training are least frequent activities
undertaken, while asking for mentors advice, mentor
modeling, sharing experience with mentors and mentors

observing mentees lessons are slightly frequently

Source: Fieldwork, 2009

used. Mentors observing mentees class or lessons was
the commonest activity (mean score = 3.56, standard
deviation = 1.37) and is followed by asking for a mentor’s
advice (mean score = 3.40, standard deviation = 1.16)

. From Table 3, the general perception of respondents is
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that mentoring activities are slightly frequently used,
since a mean of means score of 3.16 and a standard
deviation of 1.36 were recorded. This means that

whereas some activities are somehow frequently used,

others, such as guidance, counseling and training seem
not to occur frequently. This suggests the need for more
formalized mentoring activities to develop professional

skills and competencies in mentees.

Table 4 Evaluation on Mentors

Item VG G S P VP WM | St.D 1
Ment(.)r S ablll_ty to model effective 3 75 29 15 3 367 127 S
teaching strategies
Mentor’s ability to work in collaborative 37 45 12 10 16 3 64 135 S
manner
Mentgr s ability to adapt to different 38 49 16 9 3 383 | 1.16 S
situations
Mentgr S ablllty to manage time for 23 57 12 13 10 367 | 1.19 S
effective mentoring
Mentor’s ability to give feedback 35 38 32 13 2 3.76 | 1.05 S
Mentor’s professional competence 44 48 18 10 0 4.05 | 093 G
Mentor’s verbal communication 45 40 22 13 0 398 | 1.00 S
Mentor’s interpersonal skills 42 42 28 8 0 398 | 0.93 S
Mentor’s teaching experience 46 39 17 18 0 394 | 1.06 S
Accessibility of mentor 30 45 34 11 0 3.78 | 0.93 S

Mean of Means = 3.83 Standard Deviation = 1.09

Research Question 4: How do mentees of OLA College
of Education in Ghana evaluate their mentors?

Mentorship is a learning relationship between the
mentees and mentors, with the mentors as knowledgeable
and experienced facilitators. It was therefore essential
to find out how mentors are evaluated by their mentees.
This is shown by Table 4.
Key to Tables 4 and 5:
VG = Very Good(5), G = Good(4), S = Satisfactory(3), P =
Poor (2) , VP = Very Poor (1), WM = Weighted Mean,
St.D = Standard Deviation and I = Interpretation
Interpretation of Weighted Means for Tables 4 and 5:
5 = Very Good, 4-4.9 = Good, 3-3.9 = Satisfactory, 2-2.9
= Poor and1-1.9 = Very Poor

From Table 4, respondents found their mentors’
ability to model effective teaching strategies, work in
collaborative manner, adapt to different situations,
manage time for effective mentoring and give feedback
to be satisfactory. Again, respondents were of the opinion
that their mentors verbal communication, interpersonal
skills and teaching experience were satisfactory. They
also had a satisfactory accessibility to their mentors.

The professional competence of mentors was

however seen by the respondents as good and it could be
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concluded that respondents were satisfied with the
professional competence of their mentors. This supports
the opinion of Hutto et al (1991) as cited in Sinclair
(2003:79) that a mentor should be an experienced,
successful and knowledgeable professional who willingly
accepts the responsibility of facilitating professional
growth and support of a colleague through a mutual
beneficial relationship. The mean of means score of 3.83
(standard deviation=1.09) as shown in Table 4 indicates
that generally, respondents’ evaluation on their mentors
was satisfactory.

Research Question 5: How do mentees of OLA College
of Education rate the mentorship programme in Colleges
of Education in Ghana?

Among the objectives of the study was determine
how the whole mentorship programme in Colleges of
Education in Ghana is rated by mentees. It is evidenced
from Table 5 that 36 (30.0%) of the total respondents
were of the view that mentorship programme in Colleges
of Education in Ghana is very good, 48 (40.0%) indicated
that it is good while 29 (24.2%) commented that it is
satisfactory. However, seven (5.8%) of the total

respondents opined that the programme is poor.
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Table 5 Rating of Mentorship Programme

Rating Frequency Percentage (%)
Very good 36 30.0
Good 48 40.0
Satisfactory 29 24.2
Poor 7 5.8
Very poor 0 0.0
Total 120 100.0

When asked whether the mentoring programme in
Colleges of Education in Ghana should be maintained,
118(98.3%) of the total respondents answered in the
affirmative and contended that mentorship programme
in Colleges of Education in Ghana should be maintained
even though they admitted there were some challenges.
Research Question 6: In what ways could the mentorship
programme in Colleges of Education in Ghana be improved?
Respondents were expected to suggest ways through
which the mentorship programme in Colleges of Education
in Ghana could be improved to ensure that the aims,
objectives and goals for the use of mentoring as an
initial teacher preparation could be achieved. The key
suggestions given by the respondents were as follows:
1. Mentees should not be substituted for full time
teachers.

2. Teaching and learning materials should be provided
to mentees by the partnership schools.

3. Frequent visit to partnership schools by link tutors.

4. Partnership schools and community members should
help mentees to locate descent accommodation.

5. Allowances for mentees should be increased since
a lot of money is spent on food, teaching learning

materials and project work.

5. Conclusion

The study revealed and confirmed findings from
other researches that there are a lot of benefits that
could be derived from a mentoring process and mentees
of OLA College of Education, Cape Coast, Ghana, are
no exception. The mentoring process cannot be said to
be very smooth without challenges. Some challenges
identified by mentees from OLA College of Education,
Cape Coast, Ghana, include lack of awareness of the
role of the mentorship programme, lack of resources,

inadequate funding and difficulty in dealing with

Source: Fieldwork, 2009

community members. The study also shows that the
widely used activity in the mentoring process is
observation of mentees class or lessons by mentors.
Even though the mentees found their mentors’ work to
be satisfactory, they acknowledged that mentors’
professional competence was good. Mentees from OLA
College of Education opined that the mentorship
programme undertaken in Colleges of Education in
Ghana was good and almost all of them (98.3%)
intimated that the programme should be sustained and

maintained.

6. Recommendations

Based on the findings from the study and
suggestions given by the respondents, the following
recommendations are made:

1. Mentors are expected to provide expertise, on-going
support as well as opportunities for professional
development to enhance the skills and effectiveness
of mentees. Again, mentors are expected to have a
good knowledge and experience in teaching and
display good professional competence, effective
communication and interpersonal skills, to aid in
sharing their expertise and the nurturing process of
training, guidance and counseling. Even though these
qualities are essential, they are not alone enough to
achieve effective mentorship. The knowledge and
skill of mentors in the mentoring process are also
crucial. It is therefore recommended that mentors
should be given adequate training in the mentorship
programme. That is, emphasis should be placed on
training of mentors which should include formal
training on the goals and objectives of mentoring.

2. Members of communities in which the partnership
schools are situated should be given enough education

on the mentorship programme to enable them become
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fully aware of the role that they are to play in
ensuring that the objectives of the mentorship
programme are achieved.

3. Link tutors should regularly visit the partnership
schools. This will help them get first hand
information on the problems faced by mentors,
mentees and the partnership schools so that such
problems would be dealt with effectively.

4. Most mentees find problems in getting accommodation,
and apart from buying their own food and other
personal items, mentees also buy their own teaching
and learning materials. This situation puts a lot
pressure on their meager allowance. Partnership schools
and community members should therefore provide
the needed support to the mentees to motivate them to
offer the best of their services to the pupils and the
community. The support may be in the form of
assisting to locate accommodation and providing
some teaching learning materials.

5. In most partnership schools, mentees seem to be
given a lot of teaching periods far beyond what they
are expected to do. Most permanent teachers find the
presence of mentees as a blessing' and as such tend
to give all their teaching periods to the mentees. This
increases the work load of mentees and puts undue
pressure on them. It is therefore important that
mentees are made to teach the appropriate number to
teaching periods prescribed by the mentorship programme
to ensure that their work load is reduced.

6. Mentees should abide by all rules, agreed principles
and code of conduct concerning the mentorship
programme. Mentees who violate any of these rules
and regulations should be punished in line with the
code of ethics and conduct governing the mentorship
programme.

7. Mentors should be motivated enough to ensure that
they work effectively and sustain their interest and
the programme. Thus, monetary and other forms of
motivation, such as awards and recognition should be

given to the best mentors.
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